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GLOBAL AND REGIONAL IN THE CONDITIONS  
OF THE COVID-19 PANDEMIC.  

IMPACT ON EDUCATION

In this article, the authors analyze the problems of education in the context of 
globalization and regionalization, considering the period before the pandemic and 
in the context of the COVID-19 pandemic. The authors analyze the problems faced 
by the education sector at the global and regional levels, what actions are being 
taken by international organizations, governments and leaders of sub-state re-
gions, some recommendations are given for solving the problems that have arisen.

Key words: globalization, regionalization, education, COVID-19 pandemic.

The impact of globalization and regionalization on the sphere of education is 
very relevant and requires academic approach. These two leading trends in the 
modern world have a great impact on changes in the educational space, especially 
during the COVID-19 pandemic, when international organizations, countries and 
regions are forced to develop the necessary strategies in difficult conditions and 
in a short time to find the means to maintain the stability of the education sector 
and conduct the educational process in the face of a global catastrophe.

Not long ago, academicians when considering globalization and regionaliza-
tion, discussed energy issues and problems of natural resources, studied the food 
problem and environmental and climate issues, studied demographic and eco-
nomic aspects, and created a unified educational space. Today, globalization and 
regionalization can no longer be considered without studying such a global phe-
nomenon as the COVID-19 pandemic, which covered all macro-regions, almost 
all countries and regions and changed all spheres of life, including education.

The COVID-19 epidemic broke out in late 2019 in the Chinese province of 
Hubei, and in a short time the virus spread to other countries. In March 2020, 



196  POLITICAL SCIENCE ISSUES • Issue 2(39-41) • Volume 10 • 2020

Dubrovina O.V., Dubrovina O.Yu.

the spread of the virus was recognized as a pandemic. In April 2020, it covered 
almost all countries of the world, and each country, as the virus entered a particu-
lar region, faced the need to take measures to combat the consequences of the 
epidemic, including those for education.

Before the pandemic, globalization in education included global education, 
which took place in the world during the XX and XXI century, and meant for-
mation of a single, unified world system of education, which gradually erased 
distinctions among various educational systems.

The international League of Nations Institute for Intellectual Cooperation 
(IISc) was established in 1922 [6]. The United Nations Educational, Scientific 
and Cultural Organization (UNESCO) was established in 1945 and it became 
successor to the IISc. The main goals of UNESCO were defined as follows: pro-
motion of peace and security through increased cooperation between states and 
peoples in the fields of education, science and culture; ensuring justice and re-
spect for the rule of law, and universal respect for human rights and fundamental 
freedoms for all peoples, without distinction as to race, sex, language, orientation 
or religion [7].

Immediately after its creation, UNESCO began to restore destroyed schools 
and establish broken contacts in the field of education in Western Europe, and in 
the 1950s, to protect human rights in the field of education. In 1953, the UNESCO 
network of associated schools was established, which involved pre-school institu-
tions, primary and secondary schools, vocational education institutions, and teacher 
training programs. The associated schools paid special attention to the information 
about the UN and UNESCO, education in the field of ecology and environmental 
protection, the study of cultural and natural heritage, and human rights and free-
doms. UNESCO has identified four main aspects in the learning process “learn 
to  know, learn to be able, learn to live and learn to live together” [8].

In 1960, the Convention against discrimination in education was adopted [9]. 
Up to that point, activities in relation to developing countries have been haphaz-
ard and mainly focused on providing basic information from various fields. After 
new African states joined the organization in the early 1960s, UNESCO began 
to focus on the developing countries.

In the 90s of the XX century, secondary professional and higher education 
were involved in global processes. In 1991, the university cooperation program, 
also known as the UNESCO world network of departments, was established [10]. 
UNESCO departments were engaged in the exchange of experience, knowledge 
and technologies in the field of education, as well as training of teachers, which 
contributed to improving the quality of teaching, training and research. In 1992, 
a similar program was created in the field of vocational education, UNEVOC 
[11]. In the 90s of the twentieth century, the Bologna process was launched in the 
field of education.

In 2000, the world education forum was held in Dakar (Senegal). At the fo-
rum, the main strategy and goals of the “Education for all” program until 2015 



POLITICAL SCIENCE ISSUES • Issue 2(39-41) • Volume 10 • 2020  197 

Global and Regional in the Conditions of the Covid-19 Pandemic. Impact on Education

were formulated [12]. The goals included compulsory free primary education, 
gender equality in primary and secondary schools, improvement of the quality of 
education, comprehensive measures for early childhood education, and satisfac-
tion of the educational needs of young people and adults.

In 2009, the second conference was held to discuss the issues of higher edu-
cation as a public domain, university rankings, etc. [13].

In November 2018, the third world conference was held in Paris, which was 
attended by the heads of 70 states. This high-level political forum has become the 
main UN platform for sustainable development [14].

The COVID-19 pandemic changed everything. To reduce the spread of the 
coronavirus, governments around the world have decided to close educational 
institutions in an attempt to contain the global COVID-19 pandemic. According 
to UNESCO data, in April 2020, 194 countries closed schools across the country, 
leaving almost 1.6 billion students, 90.1% of the total number of students in the 
world, out of classrooms (8). This could negate the global community’s achieve-
ments under SDG 4 “Ensuring inclusive and equitable quality education and pro-
moting lifelong learning opportunities for all” [15].

UNESCO provides direct support to the countries in their efforts to minimize 
the negative impact of school closures on the educational process and to create 
conditions for continuing education, especially for the most vulnerable segments 
of the population. Although the UN, WHO and UNESCO make certain decisions 
at the global level, in the end, the problems caused by the COVID-19 pandemic 
have to be solved not only by each country separately, but also by each region.

Some countries have implemented school closures at the local level, and if 
these countries also order the closure of schools and universities nationwide, 
it will disrupt the educational process for millions of other students [16].

Students who studied abroad were required to return to their home countries 
and continue their studies remotely. Moreover, within different countries, stu-
dents who did not study in their own regions were also requested to return to their 
regions of permanent residence and continue their studies remotely.

Many countrirs took one decision or another depending on the situation that 
developed within the country. For example, in China, all schools were closed and 
started to open as the quarantine eased; in Finland, education continued to be pro-
vided for pre-school children and grades from 1 to 3 for children whose parents 
worked in the sectors critical to the functioning of the society, as well as for the 
children with special needs from pre-school to upper secondary education. Early 
childhood education and care was provided to all children whose parents could 
not provide home-based care. At other levels of education, contact training con-
tinued if it was considered necessary to complete the training. In Iceland, primary 
schools could remain open if the number of children in a class did not exceed 20. 
In Japan, all universities were sent on spring break, and in the Republic of Korea, 
after an initial delay of two weeks, universities began the academic year online. 
In Romania, most universities remained open [2].
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As for Russia, given the size of the country, a large number of its subjects 
(5, 2), different levels of socio-economic development, geographical location, 
different population density, etc., regions largely independently, based on the ob-
jective situation, decided what kind of regime in the subject of the Federation or 
its individual municipalities can be introduced in connection with COVID-19. 
The situation is constantly changing. And in different regions, even in their indi-
vidual municipalities, it also develops differently. In April 2020, addressing the 
citizens, the President of Russia stated that “due to the fact that different regions 
and municipalities of Russia have different epidemiological situations, the sub-
jects of the Russian Federation will have the authority to determine preventive 
measures independently. In some places, stricter restrictions must be observed, 
and in others, while maintaining a high level of readiness, local, point-based solu-
tions are now sufficient. These features must be taken into account. In this regard 
the regions and heads of the regions of the Federation will be given additional 
powers under my decree” [17].

Measures in the education system that are being taken in various countries 
and regions have shown that countries face a number of problems.

Closing schools, even temporarily, has great social and economic conse-
quences [1], especially for the poor: children and young people are deprived 
of opportunities for growth and development, this mainly affects students from 
low-income families who do not have access to education outside of school; many 
children have become malnourished because they have lost free or reduced-price 
meals provided at schools; children whose parents continued to work, such as 
doctors, nurses, orderlies, or other medical professionals, were left unattended, 
parents were forced to leave their children alone, which was sometimes danger-
ous for their life and health, and so on.

In order to minimize the negative consequences of closing educational insti-
tutions and create conditions for continuing education, especially for the most 
vulnerable segments of the population, many countries have introduced distance 
learning systems at schools and universities.

According to UNESCO, 53 countries have launched national educational 
platforms for distance learning [4]. Here again, countries and regions faced new 
challenges.

According to the World Bank, there are currently very few education systems 
that have good technical support to make a quick transition to distance learning. 
Success is more likely in countries where distance education was widely used 
before the pandemic [5]. Each country solves this problem in its own way (6). 
The second problem is related to the fact that the transition to distance learning 
requires huge costs. It is necessary to create high-quality and up-to-date digital 
training materials, to train digital skills and to implement auxiliary data and in-
formation management systems (3).

Distance learning leads to greater social stratification, for example, along the 
lines of rich – poor; urban – rural; with good academic performance – poor aca-
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demic performance, etc. This aspect is particularly relevant for children in poor 
areas with limited or no Internet access. Low-income families and people living 
in rural areas often do not have the computers or other resources necessary for 
learning, which means that most students will have difficulty transitioning to dis-
tance education. Students from affluent families with existing distance learning 
experience will have an advantage.

There may be a problem for educational institutions when there is a ques-
tion of choosing which subjects to teach online, and which to leave for students 
to learn independently. Only some teachers are able to make a quick and effective 
transition to an online learning model, since the processes of teaching remotely 
and in the classroom differ significantly from each other. In this regard, teachers 
will need support and additional training (4).

In the context of distance learning, parents who play a key role in supporting 
their children have also faced certain problems. Even under the best of circum-
stances, most parents are ill-equipped to provide effective educational support 
to their children, especially in cases where they do not have sufficient technical 
skills. In large families, there is a problem of distributing available devices be-
tween them. Families with children or parents with disabilities, or parents who are 
engaged in critical industries to fight the epidemic, have faced great difficulties.

What solutions to these problems can be offered?
1. It is necessary to ensure equal access of students and students to digital 

learning portals, especially for students from low-income families.
2. As recommended by the World Bank [5], it is necessary to use a single 

portal to host all programs, applications, platforms, and materials needed for 
learning, as well as use guides for students, teachers, and parents. In this area, 
providing access to materials using a wide range of devices, including mobile 
devices, becomes an important task.

3. In remote education, when students use different platforms, applications, 
and equipment, schools have fewer opportunities to monitor their quality. In such 
cases, it is important to take additional measures to ensure the safety of students, 
especially when it comes to the provision of programs by third parties or the lack 
of legal protection and regulation of this area.

4. It is necessary to use existing distance education platforms that may already 
contain the necessary course or training materials in various digital formats. If such 
platforms do not exist in the country, open educational resources can be used (5).

5. It is important to develop new educational platforms (virtual classes) (1).
6. It is necessary to develop cooperation with educational platforms. The main 

problem with existing educational platforms is that it is not always possible to use 
them with a large number of users at the same time. Some private companies 
provided their resources and services to educational institutions free of charge as 
a support measure against the spread of COVID-19 (2, 7).

7. It is important to establish international cooperation for the exchange of 
educational online resources. Different countries sometimes teach a similar set of 

Global and Regional in the Conditions of the Covid-19 Pandemic. Impact on Education
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subjects, so it is necessary to consider the possibility of translating foreign mate-
rials and using them for educational purposes.

8. States need to provide teachers with online learning materials.
To address these global challenges, UNESCO has established a COVID-19 

task force to provide advice and technical assistance to governments involved in 
providing distance learning to students. It also holds regular virtual meetings with 
education Ministers to share experiences and assess priority needs.

The organization has launched the Global Education Coalition and COV-
ID-19, which brings together government agencies and the private sector, includ-
ing Microsoft and GSMA, to support countries in implementing distance learning 
systems to minimize disruptions in the educational process and to maintain con-
tact with students [3].

To sum up, it should be noted that in the context of the COVID-19 pandemic, 
the desire for openness in the world community has been replaced by a desire 
for closure and security. Global problems are solved at the regional level. Prob-
lems of social injustice have become more acute, which is clearly visible in the 
educational environment. States and their regions have simultaneously become 
subjects and objects of both globalization and regionalization.

The globalization processes have come to the fore and were sharply inten-
sified during the COVID-19 pandemic. It has also increased interdependence of 
various countries, regions and peoples, have also led to a new level of under-
standing of this problem. Today, globalization and regionalization can be consid-
ered as the basis of the geopolitical balance.

NOTES:
(1) China and Singapore have successfully launched both public and private 

“virtual class” services.
(2) Cypriot banks and patrons provide children in need with electronic devic-

es (6 thousand electronic tablets have already been received), and telecommuni-
cations operators provide free Internet access to provide distance learning. The 
Ministry of Education and Science has collected data on all schools in Cyprus to 
identify the needs of students.

(3) For example, Armenia has launched the unified University platform iUni-
versity, which allows remote learning during quarantine.

(4) For example, the Ministry of Education and Science of Cyprus conducts 
accelerated training of teachers in distance education through the Pedagogical 
Institute. A large number of materials for educational support are regularly posted 
on school websites and on the website of the Ministry. 

(5) For example, in Cyprus, licensed software necessary for distance educa-
tion was purchased at the state level. Tens of thousands of children and teachers 
logged in using the codes provided to them.

(6) In China, the state supports the translation of educational materials into 
digital format. The South Korean government has announced measures to sup-
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port digital education. The new school year in the country began in online classes 
on April 9. (In Korean schools, the first semester of the school year usually begins 
on March 1 and lasts until mid-July).

(7) In Hong Kong, Microsoft provided free use of the Office 365 Education 
program for 50,000 teachers and 800,000 students.

(8) The data correspond to the number of students enrolled at ISCED levels 
0-3: early childhood education, primary education, first stage of secondary edu-
cation, second stage of secondary education, and higher education levels [ISCED 
levels 5-8] // Enrollment data based on the latest data from the UNESCO Institute 
for Statistics // https://ru.unesco.org/covid19/educationresponse.
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